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Children’s Books for Democratic 
Survival 


Hundreds new children’s books rolled off 
the presses 1944. that year paper 
shortages and labor shortages, that critical 
year the war for survival, were still 
faced with more new bocks than knew 
what with. 


Are putting them good use? Are 
making them worth the space and time and 
effort they exacted from country keyed 
wartime economy? 


course, there were many some 
feel never have been conceived. But 
the book press all over the country, the 
optimistic note that publishers are weighing 
each book for their lists more carefully and 
only the important, the essential ones are final- 
chosen. The result should more the 
good, less the poor and mediocre. 


But those who are the users and in- 
terpreters these books, what are doing 
make them function, once they are 


hand? And what their function world 
war and world considering peace? What 
the function this time many other 
books, not necessarily just those published 
this last war year? 


With these questions mind, let pause 
lock over the suggestions book which, 
though written especially for high school and 
college teachers, contains message just 
important for the teachers the elementary 
and junior high school. Through Education 
for Democratic Survival, its authors, Walter 
Myer and Clay Coss the Civic Education 
Service, present very strong case for the 
conversion the schcols political educa- 
tion. They all out for conversion the 
schools preparing students for under- 
standing this war and the reconstruction 
period which follow. are facing, 
they remind us, the sternest emergency our 


and associate editor Civic Education 
Service, Washington, 


. 
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nation has ever faced and need preparation 
meet what ahead us. are this 
present war because lacked military 
equipment quarter century ago, but be- 
cause lacked civic equipment.” 


The whole country has been converted 
meet this emergency, but education, say Mr. 
Myer and Mr. Coss, remains “America’s Great 
Unconverted Industry”. They recognize thor- 
oughly the war work the schools and the 
desire the part the students and teachers 
help the winning the war. But this 
not what they are getting at. They would 
make basic changes the curriculum. 


Here their “Emergency Educational 
Program”. They would set aside two periods 
every day every high school and college 
the country for civic preparedness pro- 
gram—for every student every day 
schcol. One the class periods would 
day day current history. One 
the periods would devoted the study 
number units concerning problems war 
and peace and reconstruction. Each unit would 
studied separately and several weeks would 
spent each. Here their suggested list: 


Background the War 

From War Peace Home 
From War Peace the World Large 
Latin America 

Problems Continental Europe 
Asiatic Problems 

Problems the British Empire 
Problems Relating Africa 
Planning Our Resources 
Postwar Agriculture 

World Trends 

Making Democracy Work 


Mr. Myer and Mr. Coss remind that, 
the past, political education Americans has 
been, for the most part, casual and accidental. 
are not educated politically are me- 
chanically; hence our slums, our poverty, our 
racial tensions, our wars—a world which 


getting out hand, has gotten out hand. 


are entering period history which can 
not met successfully people with 
casual, accidental political education. 
This program education, then, the au- 
thors’ positive approach our great national 
problem. must make for lost time, 
the conversion called for 


What, then, does this mean the 
elementary and junior high grades? this 
should the program the high schools and 
colleges—just suppose should be—how are 
laying the groundwork for this great educa- 
tional And what have children’s books 
with it? 


Perhaps our greatest strength lies with 
background material, shaping attitudes, 
creating understanding. leading the child 
successfully from his own small world that 
larger one which live when grows 
up—if grows up. 

this, then, the same old function? Hasn’t 
this been going since the last war—ever 
since, fact, there was book about other 
people for children? course, is, has. 
But how Were educating for 
democratic survival the past? Well, 
should have been, thought were. Yes, 
should have been—let’s not cry over the 
spilt milk—how dynamically can use books, 
now, that all our children will have 
chance develop healthy attitudes toward 
and understanding the people the 
whole world—and the Negro boy their 
classrcom? 


Are living through our children such 
experiences are When the Blows, 
that story the war China Elizabeth 
Lewis, and Gregor Felsen’s book guer- 
rilla fighting Russia, Struggle Our 
thoughtfully, could help being humbled 
the life and death part the United States 
playing both these two great countries? 
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Lend-lease here. not called that. dom—would not 
these books, something close the heart. are made the stuff from which leaders and 


would not give our children Gregor come, they are but given the 
Ziemer’s Education for Death, that adult ac- chance develop their own? Some are 
count the Nazi child’s schooling. But Con- hoping this author turns toward the East. 
stance Savery her Brothers and need her dramatic interpretations—devoid 
Emma Gelders Sterne Incident York. the this and the that which clutter 
ville have presented the problem the historical books—of Sun-Yat Sen, 
boy and his re-education. Children love these Gandhi, Nehru. 


books and can understand them. Isn’t this What Helen Fernald’s Jonathan’s Door- 
one step along the path “What shall that story young American girl who 
with Germany?” works with her refugee friends toward 


will years before our children Youth Movement because they 
Tolstoi and Gorki—and, course, many all come realize that the world must 
them never will. But even now they can stop hating people, but 
some feeling the poverty and the ignorance hating the wrong ideas”? Are using this 
and the hardships the peasants too? 
old Russia through Helen Acker’s Three Boys There are many more. Most them 
Old Russia. Here have the boyhoods dealing with specific problems, important 
Tolstoi and Gorki and Chaliapin well. because they give children understanding 
With this background, children can better how people the world live and think. 
understand the Russian revolution and the Are using them? Are making that 
Soviet Republics today. Such book ourselves and the social science classes 
Louise Strong’s Peoples the USSR are not missed? 
them the present. 


Are just aware our responsibility 
for attitudes and understanding within our 
own country? 


not yet have dispassionate but 
realistic storybook the Japanese for boys 
and girls similar, purpose, Thomas 
Raucat’s Honorable Picnic for adults. (How 
many years ago, now, seems, chuckled 
over the incongruities our two civilizations 
—the Japanese and our Western one). can 
real contribution when comes—a book 


Are using Kate Seredy’s Tree for Peter 
help our children understand the children 
shanty town? Blue Willow Doris Gates 

child migrant worker? 


somehow showing American boys and girls Have our children learned from Eleanor 

that fundamentally the civilizations are differ- The Hundred Dresses what ridicule can 

ent. poor child—especially foreign child 
Are using the biographies Nina with funny name? 

Brown Baker give our children vivid pic- use the books Florence Cran- 


tures great men who have worked for the nell Means broaden our students’ under- 
freedom mankind? Juarez, Bolivar, the different race problems within 
now Garibaldi. What child, having read her the country? Are going watch for her 
Garibaldi, would not understand the great forthcoming book, The Moved-Outers, because 
need the Italian people for unity and free- heard that it’s about Japanese-Ameri- 


can boy and girl relocation center and 
hoping will fine springboard for 
discussion that current tension? 


Are using the books John Tunis 
fcr these same reasons? This author, through 
the medium the sports story, has presented 
the problem the Negro high school athlete 
All-American; the Jewish player big- 
league baseball Kids; and Yea! 
Wildcats!, deals with the seeds fascism 
small town America squarely for boys 
and girls the Lynds did for you and me. 
does not solve these problems. No, our 
generation has not found the solutions. Rather, 
tosses them the younger generation 
the hope that, having met and recognized 
them while still young, they will better 
able cope with them when they are older. 


Are giving our children this oppor- 
tunity? 


Have introduced them, too, Florence 
Mary Fitch’s One God, the Ways Worship 
Him that they may have understanding 
of, and therefore tolerance of, the different 
faiths, the Catholic, the Jewish, 
Protestant? 

this getting back too much the old 
with moral” idea? spoiling the 
sheer story the books? Well, that depends 
upon us. good book, for children, nowadays, 


grand fun and entertainment. child gains 


any benefits from unconsciously 
gains health from summer sun. Can 
subtle? Can use his interest the book 
springboard, has been suggested before, 
for enthusiastic discussion and study? The 
answer lies with each us, individually. 


But the light the crisis through 
which are living, can afford pass 


lightly the contributions many 
cur books could make toward understand- 
ing world problems? Can blame pub- 
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merely relegate such books the afore- 
mentioned the free—and, too often, free- 
from-everything—reading period? 


Let keep mind that part from Stephen 
Vincent Benet’s “Prayer for the United Na- 
tions” with which Mr. Myer and Mr. Coss 
introduce their book: 


Our earth but small star the great 
choose, planet unvexed war, un- 
troubled hunger fear, undivided 
senseless distinctions race, color 
theory. Grant that courage and far- 
seeing begin this task today that our 
children and our children’s children may 
proud the name man. 


The goals are there. all have seen them. 
Perhaps, the paths leading these goals need 
our presence order become visible, too. 


CHILDREN’S BOOKS MENTIONED 
THE ARTICLE 
Acker, Helen. Three Boys Old Russia. 
Nelson 1944 $2.50 


Baker, Nina Brown. Wouldn’t King. 
Vanguard 1941 $2.50 
Juarez, Hero Mexico. Vanguard 1942 
$2.50 
Garibaldi. Vanguard 1944 $2.50 


Estes, Eleanor. The Hundred Dresses. Har- 
court 1944 $2.50 


Felsen, Gregor. Struggle Our Brother. Dut- 
ton 1943 $2.00 


Fernald, Helen. Jonathan’s Doorstep. Long- 
mans 1943 $2.25 


Fitch, Florence Mary. One God; the Ways 
Worship Him. Lothrop 1944 $2.00 


Gates, Doris. Blue Willow. Viking 1940 $2.00 


Lewis, Elizabeth Foreman. When the Typhoon 
Blows. Winston 1942 $2.00 


Means, Florence Crannell. The Moved-Outers. 
Houghton-Mifflin 1945 $2.00 
Shuttered Windows. Houghton-Mifflin 
1938 $2.00 
Teresita the Valley. 
1943 $2.00 
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Language Growth and 
Child Development 


Dora 


Effective instruction language depends 
primarily upon the teacher’s grasp the re- 
lationship the child’s growth language 
power his development individual per- 
sonality and thinking, feeling, participating 
member social group. may helpful, 
therefore, think for few moments together 
about four major areas development which 
concern the program the language arts: 
(1) language growth response environ- 
ment; (2) language growth thinking; that 
is, means ordering and interpreting ex- 
perience; (3) language growth involving 
change from self-centered social being; 
and (4) language growth increased control 
linguistics. the average school, the last 
phase the problem receives emphasis far 
out proportion its relative importance. 
Furthermore, the linguistic element the 
situation much less problem careful 
preliminary attention given the other 
three. 


The part played stimulation from the 
environment the child’s growth language 
best exemplified during the pre-school period. 
two little child points excitedly some 
dogs playing the lawn. says. 
“Two dogs!” Language begins with learning 
the names things. The richer the environ- 
ment and the greater the stimulation par- 
ticipate it, the more words the child 
the front yard. barren schoolroom 
language. schoolroom filled with the mani- 
fold paraphernalia activities progress 


productive background for associating mean- 
ings and 


Next the little child imitates his parents 
trying make words into sentences. 
your oatmeal,” says his father. Daddy 
has some. Mother has some. Auntie has some.” 
Intrigued the idea, the child responds 
points around the table, “Daddy ump some. 
Mommie ump some. Auntie ump some.” 
Words that stand for concrete objects are 
easy, but the pattern words which unites 
them into statement much harder 
master. For that reason, teachers who deal 
with young children need especially 
careful about their own enunciation and 
articulation order that their pupils may 


hear distinctly the words that are being said. 


Later on, the child’s mother promises 
bring him present from Chicago. It’s 
secret, she says. The word puzzles him, but 
associates with the cricket which chirped 
the hearth the night before. When the secret 
arrives, gleefully lifts out one tin shape 
after another which make mud 
pies: Old Mr. Bullfrog, recognizes, Tim 
Turtle, and all the rest. Finally looks 
accusingly and asks, “But where’s the sea- 
Obviously will take several presents 
from Chicago establish that generalization. 


the request the National Conference Re- 
search English Dr. Smith summarized this paper 
prepared for the Columbus meeting, the chapter she 
prepared for the Forty-Third Yearbook, Part II, the 
National Society for the Study Education: 
ing Language the Elementary School. Those especially 
interested the subject will wish read the entire 
chapter pages 52-97 that volume. 

2Professor Education, the University Minnesota. 
Past president and director the curriculum study 
the National Council Teachers English. 


The same child, familiar with rivers, goes for 
the first time lake Wisconsin. Toddling 
the beach with visitor, remarks, ““That’s 
the kind water that you call lake!” 
Clearly, out the materials experience 
that child makes his mental constructs and 
develops his control over language. For that 
reason, throughout the elementary school, 
needs wealth opportunity for exploring 
rich and suggestive classroom environment. 


Before long, the child’s experience will 
tremendously increased through reading. In- 
numerable worlds are opened him with 
which could not possibly have first hand 
contacts. New York Harbor, with its fasci- 
nating tugboats and its myriad steamers, be- 
comes real Middle Western children through 
Little Toot. Familiar concepts are confused 
with new ones until learns that his old 
meaning will not suffice. Little Toot throws 
out tow rope when the larger vessel emits 
its smoky OS, our succor.” The only 
kind tow with which familiar 
spelled with oe, and the only sucker 
knows anything about tastes sweet the 
tongue. 


not enough that child stimulated 
his environment mere increased loquac- 
ity. needs help from his teacher match- 
ing the right words with the right experience. 
Recently, after group kindergarten chil- 
dren had been allowed stroke pet bunny, 
their teacher asked who would tell what 
the children offered such 
responses as, “It feels swell. feels fine. 
feels nice.” the teacher’s insistence that 
they still had not told what “felt like”, one 
child offered the suggestion, “It feels like 
silk.” The look satisfaction which came 
into the children’s faces proved that they saw 
the difference. 


The further child progresses into the 
upper and middle grades, where learning 
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reading increases importance, the more 
necessary becomes prevent mere verbal- 
ism developing meanings relationship 
concrete experience. 


Again, the child’s growth language 
direct proportion his opportunity for prac- 
tice the use words and sentences. Bran- 
denberg estimates that during the early years 
phenomenal growth language, the child 
three four inactive linguistically only 
nineteen minutes his waking day. His 
longest consecutive period silence four 
minutes. After such incessant practice, the 
child enters school, which all too frequently 
talk.” Some authorities believe that children 
are retarded linguistically for the first year 
they are school. Certainly every effort 
should made give them opportunity 
converse naturally small groups they 
work, share experiences with the class 
whole, and plan together the activities 
which they are have part. 


significant that the sentences and 
vocabulary the pre-primer and primer are 
far below the language level achieved the 
average child his speech. Such simplified 
sentences are necessary uninterrupted prog- 
ress recognizing words the printed 
page. essential, however, that the lan- 
guage arts program the primary grades offer 
especially rich opportunities for expression 
counteract the effect excessive simplifica- 
tion reading materials. 


Well-rounded experience language re- 
quires the interrelating expressional activi- 
ties with all that happens during the school 
day. The fire engine, the creamery, and the 
offer ample correlations matter 


fact level. They are perhaps less natural 
correlations, however, than those which 


abound nature study. Fun with 
another normal interest childhood. Inti- 


mate personal experiences need sharing. The 
play life the child school and out makes 
rich contribution language. And unless 
has opportunity soar imaginative 
heights through listening stories read and 
told the teacher and inventing others 
his own, his language development will fall 
short its possibilities. Well-rounded growth 
language springs from well-rounded experi- 
ence during the school day. 


Language power and thought power 
hand hand. means language the child 
achieves that power relate, order, and inter- 
pret experience which call thinking. Very 
early their school experience, children draw 
from movie the gray squirrel what they 
have learned about the winter habits the 
they attempt relate time 
sequence what they did excursion the 
Beechnut Factory what happened from the 
time Mr. and Mrs. Wren gathered the first 
twigs for their nest the moment when the 
babies fled away under their own power. 


For little children real feat stick 
the subject under discussion. The other day 
members first grade class were sharing the 
books they had received for Christmas. One 
child told that his mother read his books 
him every night when went bed. Im- 
mediately eager youngster announced into 
the center the circle: 


I’m going have soldier stay 
house tonight. He’s going back battle 
tomorrow, and he’s going sleep 
bed, and I’m going sleep the couch, 
and don’t care fall off. 
All this came out with such suddenness and 
speed that the children scarcely knew what 
had become the topic under discussion. 
Mention bed had been too much for Henry. 
Any teacher the primary years knows this 
one the most elementary problems the 
language 


LANGUAGE GROWTH AND CHILD DEVELOPMENT 


Again children must know how organ- 
ize material for purpose. Primary pupils make 
charts grouping foods that build muscles, 
foods that make bone, and foods that supply 
energy the body. Third grade pupils com- 
bine into five groups twenty-five questions 
about life their communities which they 
have listed for investigation five different 
committees. Then the teacher points out that 
there way writing these topics the 
blackboard that the class will remember to- 
morrow what they planned today. The Roman 
numerals and capital letters the outline 
form have meaning when they assist re- 
cording relationships which have resulted 
from actual grappling with ideas—a totally 
different process from beginning writing 
Roman numerals and capital letters the 
blackboard and then hunting ideas write 


after them for the sake teaching outline 
form. 


children all levels define problems, 
collect and evaluate data, organize and present 
ideas for others, they grow language power 
and thought power relationship mean- 
ingful experience. 


Growth structure parallels 
growth power thinking. Adequate use 
the complex sentence the best single 
maturity thought because speaker must 
understand the relationships existing between 
two ideas before attempts verbalize 
them. use long, involved sentence effec- 
tively, one must have the power sustained 
thinking, seeing the end the sentence 
from the beginning. interesting note 
from research figures that progress the 
elimination run-on and fragmentary sen- 
tences erratic, varying with the demands 
the idea upon the speaker each stage his 
development. futile talk about mastery 
sense” any particular level 
development. All that can hoped for 


that the child may master sentences character- 
istic his level development. one 
thing recognize complete sentence the 
first grade level had party, and 
very different thing master sentence sense 
Grade VIII, where one writing sentences 
like, Mr. Robert Burgess, mayor San Martin, 
foresaw, years before anyone else, the progress 
which was possible the city because its 
unusual harbor. spite growing control 
over complex sentences, which Mata Bear 
found among children from seven sixteen 
years age St. Louis, progress the use 
run-on sentences was erratic, varying with 
the fact burden materials imposed upon the 
children, which added greatly the difficulty 
adequate assimilation and reproduction 
those ideas for 


Study positive evidences growth 
sentence structure among the same group 
children over period years urgently 
needed aid curriculum making. 


Emphasis upon the meaning conjunc- 
tions rather than upon detailed analysis 
clauses helps greatly develop among chil- 
dren sense power through the modifica- 
tion ideas, pupils advance through the 
upper grades. And joins ideas which bear 
additive relationship one another. “Yes,” 
says Mother, may the circus, AND 
you may have ice cream cone afterward.” 
What would have happened the mother’s 
consent she had said: 


BUT you must your homework first. 

AFTER you have done the dishes, 

you earn the money for your ticket. 
Such relationships exist the realms 


thought before they find expression the 
written sentence, and they should ap- 
proached that way the classroom. 


Mata “Children’s Growth the Use 
Written Language,” The Elementary English Review, 
XVI (December, 1939), 312-319. 
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Language power grows, then, direct 
relationship the child’s response stimu- 
lating environment and parallels his mastery 
the processes thinking. cannot 
important and closely related aspect the 
child’s general pattern growth. not 
measured skill filling blanks other 
people’s sentences but power the order- 
ing one’s own ideas and communicating 
them clearly others pursuit signifi- 
cant personal and social purposes. 


Furthermore, growth the adequate use 
language intimately tied with the 
child’s gradual change from self-centered 
social being. Communication social act, 
requiring message, motive, and the power 
convey idea someone else. involves 
the interaction minds and personalities, and 
therefore cannot adequately mastered 
wholesale exercise-doing the solo per- 
formance popularly known the “three min- 
ute talk.” 


the list language difficulties collected 
Ethel Mabie Falk from the teachers 
Madison, Wisconsin, matters correct usage 
dropped sixth place. The first was fear 
saying anything all; the second, wanting 
talk all the time without having anything 
say. The only remedy for the first create 
within the classroom the kind atmosphere 
which will help the child feel that 
accepted the group. Until develops con- 
fidence himself the classroom situation, 
attack upon problems mere linguistics 
will any avail. Progress likely 
slow for the child who wants talk all the 
time without having anything say. For 
him also the problem one his relationship 
the group, helping him find legitimate 
ways getting attention, developing 
him sense fair play and taking turns, 
and building within the group feeling 


that anyone who seeks the attention the 
class has responsibility for making worth- 
while contribution. 


Power think and act co-operatively 
process not easily learned. Unlike the “lone 
star” performance the average classroom 
the “experience meeting” type daily 
news period, requires actual meeting 
minds, recognition the contribution 
others, and the power take the best ideas 
each individual and weave them into 
pattern action for all. 


The stages which children grow 
group consciousness and ability plan and 
work together have never been adequately 
charted. The problem challenges research 
workers who have recently developed elaborate 
observational techniques. Biber’s Child Life 
School gives fascinating description 
pre-school group’s achieving sense one- 
ness through their hatred for 
ing five fingers meant greater hatred than 
holding one. such process recording 
their mutual likes and dislikes, they gained 
feeling “belonging” which came from few 
other activities. Baker, recording class discus- 
Grades II, IV, and VI, found greater 
breadth interests with progress through 
school, broader reliance upon varied sources 
reference, increased willingness back 
statements with evidence, and more 
clear-cut meeting few children, 
however, tended all levels carry the dis- 
cussion quality shared adult perform- 
ances), and few persisted their efforts 
keep the discussion the realm generalities 


Barbara; Murphy, B., and Others. Child 
Life School: Study Seven-Year-Old Group. 
New York: Dutton Co., 1942. 

5Baker, Harold Children’s Contributions Ele- 
mentary-School General Discussion. Child Development 
Monographs, No. 29. New York: Teachers College, 
Columbia University, 1942. 
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order avoid the inconvenience hav- 
ing produce facts. Skills like these have 
learned use children plan and discuss 
together the elementary school. Much study 
and research are needed before progress 


them can adequately described for both 
teachers and pupils. 


Another problem needing close study 
this connection the ability children 
listen carefully what others are saying and 
willing withhold comment until they 
have “turned over” their own minds what 
the other fellow has said. Skills listening are 
receiving much attention the moment, and 
forthcoming evidence from classrooms should 
help make teaching more intelligent this 
area. 


Space will not permit adequate dis- 
cussion the social problems related 
mastery language. Social amenities have 
received much attention from textbooks. Prac- 
tice them shows clearly that they have little 
value unless they are the outward expression 
inner spirit courtesy. the use 
them school parties, assembly programs, 
and the daily life the school, children de- 
velop sincerity feeling along with the out- 
ward evidences thoughtfulness others. 
Evidence abounds also show that pupils 
sometimes appear awkward and anti-social be- 
cause they not have the words necessary 


say what they recognize that the situation 
demands. 


Neither possible within the bounds 
this paper discuss the importance lan- 
guage mutual understanding between in- 
dividuals and among social classes. Sometimes, 
obvious, ill-feeling and misunderstanding 
arise because crude remark awkward 
phrase when the speaker had desired only 
kind and the whole problem semantics, 
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such books Language General Education 
and Language Action are very 


The place creative writing the de- 
velopment individual personality probably 
cannot overemphasized. Miss Ferebee de- 
scribes charmingly her chapter the new 
pamphlet the National Council Teachers 
English, called Children Learn Write, 
how quirks personality were ironed out 
boys and girls who attached their own peculiar 
problems Droopy the Airplane Heli- 
copter Gus who reproduced the family 
Father and Mother Otter and their chil- 
dren—Big, Middle-Sized, and Small, the mis- 
understandings their own.’ The work 
Nathalie Cole and the Bronxville teachers 
stimulating writing this kind too well 
known need further comment 


The linguistic problems boys and girls 
have been left the last because there little 
use doing anything about them until chil- 
dren have been stimulated rich environ- 
ment have ideas and attempt express 
them. Again, futile drill endlessly 
upon the choice children will make two 
forms (in the silence the classroom) 
sentences which express ideas their own. 
The fact that language social instrument 
ties usage all sorts emotional strains 
makes matter unpremeditated re- 


and unexpected interruptions. 


sponse, which exercises usage never take 


General Education: Report the Committee the 
Function English General Education for the Com- 
mission the Secondary-School Curriculum. New 
York: Appleton-Century Company. 1940. 

Hayakawa, Language Action. New 
Harcourt, Brace, and Company. 1941. 

Council Teachers English. (Fannie 
Ragland Ed.) Children Learn Write. English Pamphlet 
No. 211 West 68th Street, Chicago. 

Treut, Alvina, Ferebee, June D., al. They All 
Want Write. Indianapolis: Bobbs-Merrill Company. 
1939. 


Natalie The Arts the Classroom. New 
York: John Day Co. 1942. 
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into account. The errors pupils make the 
attempt express their own ideas are the 
ones that need careful attention. And the 
question why they make them quite 
important for adequate teaching the 
question what errors they make. 


Research has given the fifteen verbs 
that cause about forty per cent all the oral 
errors children. these, four, which 
head the list frequency use well 
error, are see, come, do, and Errors 
them are also the most crucial, having been 
established illiteracies the Leonard and 
Marckwardt For these reasons, can 
concentrate see, come, do, and with 
children who make errors using them all 
levels instruction. Analysis the nature 
the difficulty shows that relating the 
important. Yesterday this morning 
hour ago, went the grocery store, For 
several summers have gone the lake. Where 
did get the notion that English the 
adverb that tells time? Children need learn 
that English they can’t express action 
without, the very form they use, telling 
when the action occurred. Common sense 
tells keep the principal parts away from 


each other and tie them expressions 
time. Again children need learn with 
which them use such expressions have, 
has, had was, were, is, are. 


The use John and Mary she troubles 
many children throughout the elementary 
school. Psychologically, what they need 
see that the English language furnishes 
with substitute words which stand for names 
and avoid unpleasant repetition. Instead 
having say, “John cut finger making 
birdhouse with John’s new knife,’ 


Albert and Walcott, Fred Facts 
about Current English Usage. Council 
Teachers English Monograph, No. New York, 
Appleton-Cenury Co. 1938. 
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more pleasant sentence. John cut his finger 
making his with his new knife. The 
trouble with John that the speaker has 
used both the name and the substitute. 
have exactly the same situation that would 
arise Henry, who play Pinocchio 
program Friday, catches cold, asks Bill 
play the part for him, and then appears 
Friday and attempts act along side him. 
Cartoons this sort thing scattered 
throughout the school (and accompanied 
oral practice) will soon make the children 
alert such errors. 


Research this area has established two 
principles learning well known need 
further discussion here. First, drills, 
effective, must based upon the errors made 
each individual child his own efforts 
expression. Second, usage drills, effective, 
should oral. Sound the most important 
single factor the child’s feeling for right 
and wrong usage. only way offset 
the effect the wrong sound heard constant- 
outside school let the child hear the 
right sound frequently school after 
has established his own mind the fact that 
correct. 


Two factors complicate the problem 
the teacher language. Whereas the com- 
munity, 2+2 always make and there 
respect for the correct answer, 
the community ain’t appears not always 
outmoded. particularly urgent, there- 
fore, that curriculum makers keep close the 
recognized language standards our time, 
and secure mastery first those elements 
which are universally recognized 
second complicating factor that language 
presents hierarchy skills for learning 
carefully defined order. arithmetic, after 


and Walcott, op. cit. 
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child learns and 4+5, ready for 
11+12 and When can add digits 
totalling less than ten, ready sums 
which require “carrying” from one column 
the next. Children come already 
using most the forms common English 
speech. There little hope grade-placement, 
therefore; teachers all levels find neces- 
sary deal with errors usage, however 
elemental, wherever they arise, and give 
them emphasis terms frequency use, 
cruciality error, and difficulty learning. 


What most needed curriculum-mak- 
ing the moment, however, not error 
hunt, but constructive determination what 
constitutes growth language power. 
They All Want Write, four Bronxville 
teachers present written work the same 
seven children from the first grade through 
the sixth. That the kind evidence 
need study. Unfortunately, the nature 
the writing presented varied much from 
year year that impossible trace 
growth any unitary aspect expression. 
Schools that can keep the writing folders 
the same children over period years, 
recordings the speech the same children 
under identical conditions are position 
offer immeasurable help curriculum makers 
determining what constitutes progress 
sentence structure, thought and organiza- 
tion, adequacy vocabulary, imagi- 
native power. Hoppes and others have indi- 
cated (1) increased sense sentence complete- 
ness, variety word order, (3) 
increased modification ideas, and (4) grow- 
ing power the proper subordination ideas 
important evidences growth sentence 
Glaser has attempted define 
growth critical Comparison 


11National Society for the Study Education. 
Forty-Third Yearbook, Part Teaching Language 
the Elementary School. 65. Chicago: Department 
Education, University Chicago, 1944. 


Realms Gold Children’s 


Writing 


The current emphasis creative writing 
modern education. One these grows out 
the widespread conviction that the primary 
aim education assist the develop- 
ment well-oriented and reasonably well- 
adjusted young people. Some educational 
leaders believe that this goal can attained 
only incorporating creative activities 
broad educational program that seeks offset 
some the influences technological world. 
For example, the American Youth Commis- 
sion, Youth and the states that 
problem created modern technology in- 
volves “how develop out the new and 
tremendously changed conditions modern 
times, way life satisfying and rewarding 
the best and finest qualities—those qualities 
which deserve called creative.”* Thus 
the Commission presents problem similar 
that emphasized number writers about 
five years ago.* that time, investigators 
cited certain hazards mental health that 
attended the development machine cul- 
ture. However, early 1928, Stuart Chase, 
after studying investigations play activi- 
and examining the vast organizations 
and expenditures for recreation, concluded 
these researches prove, beyond all peradven- 
ture, the hold mechanized forms the 
play children... The eight-year olds were 


1Professor Education, Northwestern University. 

Owen (Chairman). Youth and the Future. 
Report the American Youth Commission, American 
Council Education, Washington, C., 1942. 

255. 

*Witty, Paul. “Creative Expression through Writing”, 
The English Journal, March 1940, pp. 186-197. 

and Witty, Paul. The Psychology 
Play Activities. New York: Barnes and Co., 1927. 


the freest both machinery and commercial 
exploitation, but these forces tramped down 
upon them relentlessly they 


similar vein, Lewis Mumford de- 
scribed the recreation typical young per- 
son prior World War II. cited the 
narrow and limiting activities, the quest for 
excitement and adventure without effort, and 
the stultifying effects most the favored 
recreational pursuits.’ report published 
1938, Dimock described the changes 
the play life 200 adolescent boys during 
period four was shown that the 
boy grew older, narrowed the range his 
interests and spent larger blocks his time 
fewer activities. the time the average boy 
was sixteen, had become rather thoroughly 
standardized product. Among his play activi- 
ties, the following held high favor: listening 
the radio, going the movies, riding 
automobile, and watching athletic sports. Per- 
haps the miost significant aspect this study 
was the author’s conclusion that nervous dis- 
orders and personality irregularities increased 
these boys grew older and their play life 
was transformed into narrow stereotype. 


Because mounting evidence this kind, 
number investigators insisted that there 
existed great need for encouraging creativity 


®Chase, Stuart, Chap. 14, “Play,” Whither Mankind, 
edited Charles Beard, Longmans-Green and Co., 
1928. 


Lewis. Faith for Living. New York: Har- 
court-Brace, 1940. 

S., Rediscovering the Adolescent, New 
York: Association Press, 1938. See also Middletown and 


Middletown Transition. and Lynd, Har- 
court-Brace, 1929 and 1937. 
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offset the influences machine age. This 
point view was advanced psychiatrists 
and psychologists alike. Both groups directed 
attention the basic needs the child and 
asserted that the curriculum should built 
with primary concern for their fulfillment. 
Although the list needs drawn vari- 
ous investigators disclosed some disagreement, 
there was rather general citation three crav- 
ings. One need that was generally mentioned 
related wholesome physical and mental de- 
velopment. Several psychologists pointed out 
that the normal healthy child one who 
active and spontaneously alive; grows 
older, spontaneity and creativity should persist 
and reflect continuous, wholesome growth. 
Yet, our schools sometimes foster conditions 
which reduce spontaneity, curtail expression, 
and discouraged creativity. Instead schools 
should offer educational program sufficiently 
varied permit every child find success and 
recognition some individually suitable and 
satisfying activity every level. For 
this way that self-confidence and self-respect 
are engendered and maintained. Finally psy- 
chologists asserted that every child needs ex- 
perience the satisfaction belonging some 
group which contributing, respected 
member. This point view was also stressed 
psychiatrists who asserted that creative ex- 
pression was almost imperative for mental 
health society. Thus the hy- 
gienic functions sound educational pro- 
gram received emphasis, and effort was put 
forth incorporate creative activities the 
curriculum the modern school. 


The Awakening Interest 
Creative Writing 
our schools many forms creative ex- 
pression transpired. One these showed itself 
renewed interest creative writing. 
group writers appeared who offered books 
which this activity was given prominent 


CHILDREN’S WRITING 
These writers stressed the impor- 
tance individual expression and its relation- 
ship mental health. Yet seemed that 
their interest was primarily the form rather 
than the content children’s writing. 


Another group writers also emphasized 
the importance personal reaction and in- 
dividual expression; but they considered crea- 
tive expression means rather than end 
instruction. Perhaps the most important 
early contributor this point view was 
Hughes Mearns, who recommended that crea- 
tive products appraised considering the 
extent which they mirror the genuine re- 
action and expression the This 
point view was strongly endorsed pro- 
gressively-minded teachers. fact, just prior 
World War II, several books appeared 
which teachers themselves presented creative 
writing living, vital form communi- 
cation. They All Want four 
teachers described the work one school. 
They discussed two types writing, the per- 
sonal and the practical. personal writing, 
all factors that hinder free expression were 
“It getting down one’s 
own language what one thinks feels that 
important.” The second type writing, 
can made. The notice, the business let- 
ter, the report given the teacher 
filed reference material must, there- 
fore, meet high standards clarity, correct- 
ness and arrangement.” this type writ- 
ing, errors were sought and corrected; then 
the final product carefully copied. 


the same time, other teachers sought 


Lawrence H., Teaching. Creative Writing. 
New York: Appleton and Co., 1937. 

Paul. the Elementary School. 
New York: Appleton and Co., 1937. 

11Mearns, Hughes, Youth, New York: 
Doubleday-Doran Co., 1925. See also Hughes Mearns, 
Creative Power, New York: Doubleday-Doran, 1929. 

June and Others. They All Want Write. 
New York: Bobbs-Merrill and Co., 1937. 
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similar outcomes—sometimes use 
somewhat different approach. Thus, Natalie 
Cole describes Arts the Classroom how 
her pupils were freed for creative 
She encouraged children express their deep 
feeling, interests, and convictions. Their ac- 
complishments the arts, and especially 
creative writing, were truly remarkable. 
The variety their interests and the sincerity 
their purposes were illustrated products 
which varied greatly merit. Every com- 
position was written some boy girl 
whose expression this art form represented 
really significant part his wholesome 
growth. So, too, the writing group 
high school pupils, reported one chapter 
Pupils Are People, reflected the significant role 
that creative writing can play the well- 
rounded development boys and girls 
another 


The Expression Creative Writing 


the Elementary School 

Perhaps the clearest evidence the value 
creative expression revealed the following 
incident. few years ago teacher noticed 
small much-folded piece yellow paper 
her desk. dandelion had been placed with 
apparent haste corner the page which 
contained the following poem: 


See pure gold! 

Why people love so? 
And keep store 

When yellow dandelion’s 
Purer, much more. 
The metal hard and cold 
This little weed’s better gold.* 


Any teacher might: have been pleased, 
think, this poem. But this instance 


Natalie. Arts the Classroom. New York: 
John Day and Co., 1940. 

Paul. “Children’s Needs—The Basis Lan- 
guage Programs”, Pupils Are People. Nellie Appy 
(Chm.) York: Appleton-Century, 1941. See 
also Robert Lane, The Teacher the Modern Elemen- 
tary School. Boston: Houghton-Mifflin Co., 1941. 

*To the teachers and pupils the Willard School, 
Evanston, indebted for this poem used 
this paper. 
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there was delight, for the child who 
had composed had been withdrawn, sensi- 
tive, and diffident; and this was her first 
really spontaneous expression. But was not 
her last, for her teacher promptly used the 
poem proof her ability. The poem was 
shared and praised her classmates, and the 
incident marked the beginning new life 
for this life security, self-con- 
Natalie 
Cole states: can dig channel 
control the direction stream, can 
control the direction our children’s activi- 


fidence and successful endeavor. 


ties through praise and recognition.” 


Other teachers and some ap- 
proached this problem similar way. Their 
emphasis was the value writing terms 
the child’s needs. They attempted find 
out what things different boys and girls want 
write about; then they tried provide 
atmosphere which every pupil would write 
freely and without restriction topic 
length composition. Moreover, they pro- 
vided opportunities for writing shared; 
and finally, they gave appropriate recognition 
and praise for worthy contributions. One 
the best examples cooperative project 
which the teachers entire school sought, 
this spirit, improve writing, found 
Mental Health the chap- 
ter prepared the principal and the teachers, 
the procedures used and some the results 
are set forth. One finds that creative writing 
the school served important means 
promoting health and fostering the maxi- 
mum development boys and girls. 


all this recent work, creative writing 


15Fenner, Phyllis. Our Library, New York: John Day 
and Co., 1942. 

Paul (Chm.) Mental Health the Class- 
room. 13th Yearbook the Department Supervisors 
and Director Instruction, N.E.A., Washington, C., 
1940, Section II. Chapter Ethel Cloyd and teachers, 
Willard School, Evanston, Illinois. See also “Creative 
Writing Climates” Education, February 
1941, pp. 353-357. 
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has been considered composition any 
type any topic satisfy the child’s needs 
for this form expression. the various 
programs, the following needs the child 
were served: (1) the need for keeping records 
significant experience, (2) the need for 
sharing experience with interested group, 
and (3) the need for free individual expres- 
sion which contributes mental and physical 


health. 


Examples Creative Writing 

Many other examples could readily 
cited show how these needs have been met 
through creative writing. The record 
group high school pupils who described 
their reactions during trip from Holton, 
Kansas St. Louis serves good 
The individual expression varied greatly 
literary merit, but the compositions group 
were undeniably high quality. Another 
impressive example found book written 
the boys and girls the Ohio State Ex- 
perimental School. Were Guinea Pigs, 
they tell the story their school Per- 
haps the most remarkable feature this book 
its clear demonstration the ability 
every child make unique contribution 
the work the group. course the writing 
the children varied, yet the pieces fitted 
together pattern that was characterized 
unity, coherence, and general excellence. 


the foregoing work abundantly 
clear that creative writing flourishes when ex- 
periences are rich and varied and when un- 
hampered individual expression encouraged. 
Again and again teachers have stressed the 
significance increasing the child’s sensitivity 
the world things about him creative 
work reach high level. And they have 
been less insistent the importance 
fostering social sensitivity. 


Nellie. Pupils Are People. op. cit. 

18Were Guinea Pigs? Class 1938 the Ohio 
State Experimental School. New York: Henry Holt and 
Co., 1938. 
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Increasing the Sensitivity Children 

Children’s sensitivity the world 
things can increased encouraging them 
explore their nearby environment, lead- 
ing them visit and observe important local 
places significance interest, and pro- 
viding opportunities for new and varied ex- 
periences within the school itself. Social sensi- 
tivity can enhanced offering abundant 
opportunity for discussion the classroom. 
addition, desirable for the teacher 
inquire periodically: What opportunities have 
been offered during the past week for present- 
ing and discussing written work? And what 
experiences need most shared? How can 
every child given opportunity share his 
writing? such opportunities increase, the 
teacher will find that the mechanics writ- 
ing will improve. After all, developing con- 
cern for communication the surest and most 
dependable means engendering desire 
write clearly and correctly. 


This emphasis social sensitivity pays 
even larger returns. Once aroused, student’s 
interest people becomes dominating con- 
cern. Almost every happening viewed 
new light. Reading, for example, becomes 
exploratory experience which the child feels 
vital interest the problems the char- 
acters. reads with new purpose and the 
process becomes increasingly meaningful. Un- 
derstanding and retention are once im- 
proved. And, course, the student’s ex- 
perience expands through reading, accumu- 
lates additional vital subject matter for crea- 
tive writing. 


Additional Examples Children’s 
Writing 
the following examples some the 
outstanding values creative writing are 
illustrated. One the most important func- 
tions served creative writing permit 
the child express his reaction his own 


experience. The following composition, writ- 
ten primary grade child, provides 
example such reaction: 


THE TUG BOAT 
“Puff, puff, puff.” The tugboat puffs 


along its way. 
pulls big steamers. 
And pulls barges with coal, bricks, 
and sand. 
And works hard. 
“Puff, puff, puff”, into the dock for 
the night. 
Simple but genuine response the type 
just illustrated takes more mature form 
the child grows older; for example, this 
adolescent girl’s writing: 


“Since have left home have seen differ- 
ent things which have reminded 
some the poetry written our more 
modern poets. have seen people who look 
they are cutting each day half 
its length with sleep’s dull knife and have 
seen people who give the impression 
that the years that are taken off their lives 
will taken off the other end. Millay 
gives these two types people her poem 
Midnight Oil. 


“In travelling through St. Louis Thursday 
saw several things which put mind 
poetry written Sandburg. travelling 
through the better districts passed 
streets that were all fenced in. These are 
known private streets and the only peo- 
ple using them are those who have their 
residences them. The very sight 
them brought mind Sandburg’s 
poem Fence; fence they are master- 
piece, shutting off the rabble and all vaga- 
bonds and hungry men and all wandering 
children looking for place play. The 
only thing able pass through the bars 
and over the steel points are death and the 
rain and tomorrow. 


“From these paragraphs one can see that 
favorite poetry that which has 
with our everyday life and happenings, 
poetry that brings actual daily occurrences 
into one’s mind, such Child the 
Romans, Clean Curtains, and Back 
Alley.” 
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Another value creative writing found 
the way the teacher may come under- 
stand the child’s feelings and his needs. From 
the long serial story written boy and 
dedicated three dogs have loved best 
who died, one who was killed and one 
wasn’t allowed keep,” teacher was able 
learn great deal about the way boy 
really feels. 


Similarly child who unduly embar- 
rassed worried may reveal his feelings 
composition such the following: 


GIRAFFES 


were giraffe would not show my- 
self the people. 

would ashamed myself. 

When the zoo all the people laugh 
the giraffes. 

wouldn’t want the people laugh me. 

feel sorry for giraffes. 


Sometimes child’s feeling about himself 
and his own inadequacy relieved simply 
this type expression: 


MONKEYS 


night cannot see him, 
But know monkey can see 
Such white-headed me. 


Among the most important functions 
creative writing the pleasure this art affords. 
Can anyone question the genuine pleasure de- 
rived from this product fifth grade child? 


GOING SLEEP 
Mother says its easy 
Father says too 
But think that going sleep 
the hardest thing do. 


Sister says that counting sheep 
Would good for me; 

But who wants count old sheep 
That you can’t even see? 


Mother says glass milk 
Sends you right off sleep 
But don’t think it’s any better 
Than counting dull old sheep. 


lie bed just looking the sky 
And watch the moon sailing by. 
And sometimes when it’s very late 
The owls start little chat. 


And sometimes there’s lot yowls 
That’s Rover chasing our old cat. 
It’s nice, but I’ve tried everything 
From milk counting sheep. 

It’s use, I’m giving 

just can’t get sleep.* 


One finds evidence the satisfaction de- 
rived from creative expression many situa- 
tions. was delighted find during visit 
Special Training Unit the Army the 
following uncorrected creative response 
hitherto illiterate man: 


*Some the foregoing compositions were presented 
Writing, submitted Northwestern University, 1943. 
Although this dissertation includes wealth 
ing materials assembled from different parts the 
United States, chiefly description the program 
worked out over period several years the public 
schools Evanston, 
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CHILDREN’S BOOKS FOR DEMOCRATIC SURVIVAL 
(Continued from page 80) 


WRITING 


One beautiful fine day went fishing 
the twilight. The sky was blue and there 
was swell breeze blowing. When came 
the lake, the water was calm and clere. 
sat down the edge big rock, and 
through reel, out far would go, 
and sunk. set there for about hour, 
and line started move. Then 
started reel the line in. wiggled lot, 
and almost lost it. was about six inches 
long. weighed about pound and half. 
That was the first fish ever did catch. 
caught Lake Erie. 


examples this kind—the first creative writ- 
ing mature men. more sober con- 
templation, grew look upon these products 
with humility and with enhanced appreciation. 
Humility over the great satisfaction and real 
growth made possible these men through 
the development and use great instru- 
ment education. And appreciation the 
recognition how basic skills reading and 
writing open the doors new world 
genuine and enduring satisfactions. 


Tunis, John All-American. 
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When you and teach our classes, 
take for granted that our students possess 
basic level communicative skill. as- 
sume that primary attention will given 
the content student’s recitation; that our 
primary response will what says. 
base our educational procedures and techniques 
that assumption. But for per cent 
our students this assumption not valid; the 
content their recitations obscured our 
amusement, annoyance, shock the man- 
ner their speaking. Our primary response 
their speech deviations. The most in- 
telligent comments made students lose their 
value when they are uttered with painful 
stutter with childish lisp. 


The field speech correction has broad 
responsibility for assisting both children and 
adults whose speech ability inadequate for 
even the simplest communicative situations. 
The field concerned primarily with the de- 
velopment level communicative skill 
which will avoid misunderstanding and suspi- 
cion both educational and social life. 


The field speech correction not 
old one. comparison with many our 
only recently the history mankind that 
there has been any consideration for the handi- 
capped person. primitive life the shortsighted 
view the welfare the tribe seemed de- 
mand the extermination the less than fit. 
Weak and sickly children who demanded 
special care were killed abandoned the 
nearest hilltop. Parents who were old 
sickly were drowned pushed over the near- 
est cliff. Primitive society had place for 
the handicapped. 


Speech Correction 


CLARENCE 


During the Middle Ages, handicapped in- 
dividuals were given the right live. But 
they were made fools and jesters. They were 
kept alive because their misfortunes bolstered 
the egos those power. The handicapped 
person had the right life but was denied 
the benefits life. Later, the teachings 
the great religions spread the concept the 
immortal soul, additional consideration was 
given the handicapped. Under the impact 
religious teaching and aided somewhat 
growing science education, the first organ- 
ized work for the handicapped was begun 
the thirteenth century. 
church, education, and government have led 
the insistence that the handicapped not 
only have right live but also have right 
protection and assistance. 


Since 


This concept thus relatively new 
human thinking. But even yet not uni- 
versal. One the issues this great war 
the direction our civilization. 
down again savagery? continue 
school and church and state have led—to- 
ward freedom and opportunity? Every step that 
our armies take closer Berlin and Tokyo 
makes surer that this type civilization 
will prevail; that the handicapped shall have 
the right life and the benefits life. 


But even this great development not the 
whole story. the past have heard much 
such words and tags “philanthropy” and 
“charity” connection with our programs 
for the care the handicapped. But accurate 
social studies and the application the prin- 

member the Speech Department North- 
western University. This address was delivered the 


convention the National Council Teachers 
English, Columbus, Nov. 25, 1944. 


ciples cost accounting living are making 
bit ashamed our emotionalism. The 
care these unfortunates not 
thropy, not charity; this care sound 
social and economic practice. Whatever the 
cost remedial work and special education 
the schools, cannot approach the life- 
long cost support subsidization the 
handicapped postschool life. Special edu- 
cation programs are not charity; they are 
sound business practice. 


Further, the case the speech handi- 
capped, there purely educational basis for 
remedial work. The student with speech 
handicap all too often punished for learn- 
ing instead rewarded. Recitation and dis- 
cussion are painful when speech defective. 
The whole learning process, and the frame- 
work within which takes place, best 
unhappy, and its worst intolerable. 
children with speech deviations tend drop 
out school the earliest opportunity. They 
frequently are retarded from half full 
year behind their mental equals. 


sound educational practice provide 
special work for the child who handicapped 
speech. This particularly true view 
the results which can obtained through 
intelligently administered remedial speech pro- 
grams—results which are startling com- 
parison with the possibilities other areas. 
When child suffers from wasted muscles 
deformed limbs, little can done restore 
normal agility and co-ordination. best 
teach him live more successfully with his 
handicap and perform the limited activities 
within his power. The blind child must learn 
substitute other senses for his lost vision and 
again learn live life terms his handi- 
cap. But how different with the child who 
handicapped speech!- Under capably ad- 
ministered program remedial work, from 
per cent the school children 


SPEECH CORRECTION 


handicapped speech deviations can re- 
stored the educational system normal- 
speaking children. Notice that the aim 
speech training not teach children 
live with their handicap substitute other 
activities for lost powers. The aim re- 
turn them the educational program and 
their social and economic lives normal 


How odd the attitudes some our 
educators will seem the years come! 
are all sympathy and understanding for the 
blind; not ask them recognize 
the street comment the colors our 
clothes houses. not ask the deaf 
play our orchestras discuss the latest 
popular But insist that the person 
with speech handicap shall meet 
talking basis. When tries his best and fails, 
reward him making him the butt 
ridicule the schoolroom, the playground, 
and the stage, screen, and radio. 


When say that sound business and 
educational practice provide remedial speech 
work, raise the question actual cost. 
How much does intelligently administered 
and adequate program re-education cost 
our average public school system? Twenty 
dollars per year per child will amply cover 
the excess cost this type education. Yet 
for that amount there are still those holders 
purse strings who deny the handicapped 
guaranteed the basic principles our 
American form education. 


advantages 


Are raising tempest teapot? 
How many these children are there any- 
how? the whole problem relatively minor 
one, inflated and over-dramatized hungry 
teachers? you have thousand pupils 
your school, least one hundred them 
need speech correction meet the normal 
communicative demands the educational 
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system and their later social and economic 
Conservative and accurate surveys 
cities all over the country indicate general 
average per cent the entire school 
population needing this type special speech 
work. That tempest teapot. That 
artificially inflated problem. That 
fact. 


The best proof know that sound 
educational and business practice provide 
this special type work lies the action 
number our state legislatures. least 
dozen states have provided remedial speech 
work for all public school systems, with the 
state treasurer underwriting part all the 
cost this work. The legislators responsible 
for these enabling acts were not moved 
philanthropy, charity, certainly 
pity alone. They were moved the hard- 
headed view that the cost this type 
training the public schools smaller than 
the increased cost general education with- 
out this training. They knew that the actual 
cost remedial work speech the schools 
less than the later loss occasioned lowered 
earning power, greater social maladjustment, 
and smaller economic contribution made 
people allowed grow productive adult- 
hood without attention their speech. 


Thus this field speech correction has the 
primary responsibility bringing adequate 
communicative skill those who are handi- 
capped speech. working with modern 
techniques which return 80-85 per cent 
normal speaking ability. working 
cost the general public school system 
something less than twenty dollars per year 
per child. And with the handi- 
capping condition which blights the educa- 
tional, social, and economic lives least 
per cent our total school population. 


What are the types deviations which 
include under this broad heading speech 


handicaps? The first one naturally that 
significant delay the acquisition speech 
ability; the child does not learn talk 
early should. Delays are significant when 
the speech fails develop schedule with 
the intellectual, neurological, and physiological 
maturation the child. not significant 
delay when first-grade youngster cannot 
pronounce his sound. not significant 
delay when the child even the second grade 
cannot manipulate some the more compli- 
cated consonantal and diphthong blends. 
significant delay the child the first 
grade cannot produce all the simple vowel 
sounds and those consonants which are pro- 
duced the lips, teeth, and the forepart 
the tongue. 


For child’s speech develop schedule, 
the following conditions must present 
his structure and environment. His nervous 
system must mature the normal rate. 
must possess all the 
sary produce speech. must have good 
models imitate and must have desire 
learn speech instrument adjustment 
and control. amount pressure over- 
stimulation will make child talk ‘any sooner 
faster than his neuromuscular mechanism 
will allow. Any attempt force the child’s 
speech beyond his general maturation will 
lead negativism, dislike for speech, and 
sometimes even behavior difficulties. 


thus the job the trained speech. 
correctionist determine first all whether 
the speech particular child presents 
significant delay. Then, the delay signifi- 
cant, the job the speech correctionist 
determine the causes and proceed with 
appropriate remedial program. 


addition the delays speech develop- 
ment which occur particularly frequently 


the lower grades, there are many types 
deviations found both children and adults. 


That is, speech patterns have developed 
schedule, but they are incorrect patterns. Some 
these deviations arise from damage the 


nervous system from injuries, hemorrhages, 
high-fever diseases. The most common repre- 
sentative this type deviation are aphasic 
speech and the speech the spastic, athetoid, 
ataxic, and paralytic. deviations this 
type there little that the speech pathologist 
can remedy change the underlying 
neurological condition. The job, therefore, 
build higher level speech skill the 
child’s remaining ability. Through long and 
patient drill which adapted the child’s 
particular needs, can taught speak 
more understandably and more easily and thus 
reach higher level communicative ability. 


Structural anomalies the speech mechan- 
ism frequently cause unclear and cluttered 
speech. All you are familiar with the 
speech the cleft-palate child; speech 
which persists even after surgical closure 
the palate until specific work given the 
trained correctionist. Similarly, malformation 
the dental arches and structural deviation 
the tongue larynx need specific retrain- 
ing for good speech. 

Children with hearing losses cannot hear 
their own speech, best hear imperfect- 
ly, and therefore lack the normal guide 
speech development. Voice quality and articu- 
lation the hard-of-hearing betray this loss 
auditory control. And, course, the con- 
genitally deaf child who has never heard 
speech must learn through the trained teacher 
that language the tool communication. 
reflection the lack speech training 
our public schools that the term “deaf 
mute” still exists our language. These peo- 
ple are not mute. They have never been 
taught speak. 


One the most dramatic forms speech 
deviation and the one most people think 
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first the disturbance the rhythm utter- 
ance which call stuttering. This speech 
deviation, completely out control its 
possessor, has been one the baffling problems 
all human history. Yet, common this 
disorder is, little done about it. stut- 
tering does not tend correct itself; the 
child does not “outgrow it,” spite the 
advice which given many physicians and 
educators. Untreated stuttering tends per- 
sist with even increased severity adult life. 
Certainly, the elimination stuttering our 
future citizens worth more than his share 
the annual cost speech re-education pro- 
gram. But instead remedial work, the 
stutterer gets advice. told “stop and 
repeat,” take deep breath and say 
again,” and “now just wait minute and then 
which only makes the stutter- 
ing worse. 


These are the main types difficulties 
with which the teacher speech correction 
faced. These are the types difficulties which 
when untreated the public school system 
tend continue adult life. The public 
school offers the best working-ground for 
program this type. 


some you had talked the early days 
after Pearl Harbor with the disappointed boys 
who were refused the service their choice 
because speech difficulties, you would have 
seen one example the frustration occasioned 
deviations speech. Boys who wished 
aviators whose general education and 
talents fitted them for special services the 
Army and the Navy were ruthlessly weeded 
out because they could not speak understand- 
ably and clearly. But, fortunately, had our 
“ninety-day wonders” the field speech 
correction. For many these young men, 
studying speech clinics all over this coun- 
try, were admitted the armed services three 
six months after their first rejection. They 
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had corrected their speech. Their speech was 
dependable vehicle for communication. They 
wanted and they had the skilled guid- 
ance. They had wanted long before, 
but they had not had the supervision and the 
guidance channel their learning efforts 
appropriately. This one example the 
possibilities speech correction. 


For all these deviations, the task the 
speech correctionist study the school 
child’s structure, background, 
performance and establish for him remedial 
program which will give him more adequate 
tool for his educational and social development. 


For this type job certain specialized 
preparation necessary. Many the states 
which have passed legislation this area have 
written into the law state-certification re- 
quirements. Other states have left the matter 
requirements the state superintendent’s 
which works with the advice 
competent committees. All them insist 


office, 


that any person working this field shall 
have adequate training and experience gained 
through study and work his own field. 


These requirements vary from state 
state and from city city. But, the main, 
all them insist the following mini- 
mum. First all, the speech correctionist 
shall have general cultural education. 
will dealing with young lives and young 
ideas. dare not narrow-minded un- 
informed. needs excellent background 
both composition and literature. needs 
work the social sciences, and some basic 
courses one more the laboratory 
sciences. should base his specialized train- 
ing broad and liberal education. 


his specialized training needs, 
course, wide acquaintanceship with the 
speech arts and with the technique oral 
communication all its aspects. needs 


knowledge child psychology, abnormal 
and clinical psychology, and considerable work 
and experience the field tests and meas- 
urements. needs, likewise, broad and 
intensive knowledge the anatomy, physi- 
ology, and neurology speech production. 
needs wide acquaintance with the vari- 
ous forms the disorders speech and the 
latest clinical means handling them. And, 
above all, needs extensive practice teaching 
the correction speech deviations; not 
practice teaching economics, sociology, 
history; not practice teaching, you please, 
English debate and public speaking; but 
practice teaching the area which 
going work. stated here, this last item 
does not seem such novel idea, does 
not seem completely heretical. But 
can assure you that the idea that speech 
correctionist should his practice teaching 
viewed absolute treason certain areas 
not far removed from our highest educational 
circles. fact, some our institutions 
higher learning, the speech correctionist 
forbidden his practice teaching his 
own field. 


With this preparation the speech cor- 
ized field. But cannot the job alone. 
The most successful speech-correction teachers 
are those who have the willing and intelligent 
assistance the other teachers the school. 
Specifically, the teacher English most 
strategically placed give invaluable help 
and assistance any remedial program. The 
English teacher the best possible position 
note and report speech handicaps; give 
the students favorable and sympathetic prac- 
tice grounds; and, above all, notice and 
approve progress toward better and more un- 
derstandable speech. This not asking the 
English teacher take time, for has al- 


ready overburdened schedule. not 
asking him teach speech, for has wide 
and valuable subject matter his own. 
simply asking him aware good 
speech and the struggles some his 
pupils attain it. Alertness and interest. 
Certainly those schools which are maintaining 
the most successful remedial speech programs 
are the schools which the programs have 
the backing, the support, and the co-operation 
every teacher English. Without ever 
leaving your classroom, you can make tre- 
mendous contribution this remedial pro- 
gram your school. 


Down through the ages there has grown 
the concept that the handicapped person has 
right live, that has right the 
assistance and help his fellow-men. Gradu- 
ally has dawned that assistance the 


standards for conversation primary teachers’ 
handbooks and composition textbooks for 
the middle and upper grades gives interesting 
hints for defining 


Finally, the writer found very thought- 
provoking analyze the punctuation neces- 
sary readers for Grades IV, and VI. 
Nothing could show more clearly how com- 
plexity sentence structure grows with ma- 
turity thinking, and how new and varied 
problems punctuation arise with progress 
maturity expression. The need the 
comma, associated with the enrichment, modi- 
fication, and interruption ideas, becomes 


greater and more complex from grade grade. 
pp. 77-79. 


LANGUAGE GROWTH AND CHILD DEVELOPMENT 
(Continued from page 87) 
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handicapped child the public school not 
charity but sound educational 
practice. Speech correction only one phase 
this general great social development which 
has taken place the forward-looking, 
humanitarian nations this world. Speech 
correction only part, but, with per 
cent the total school population needing 
this type special education, it’s not small 
not more than twenty dollars per year per 
child will return 80-85 per cent these 
speech-handicapped children normal-speak- 
ing individuals. 


And all who are teachers, whatever 
the imprint our diplomas the totaling 
credits our certificates, have our co- 
operative parts play. 


Growth ability punctuate cannot outrun 
the child’s grasp meaning, but must keep 
with and with his efforts express his 
meaning for others. 


Over and over again, such study lan- 
guage development suggested this 
paper leads one the inescapable conclusion 
that “the process growth control over 
language one gradual development 
unified, interrelated body skills response 
the social and intellectual stimuli the 
child’s environment—a sort .of spiral growth, 
broadening, extending, and refining what 


there and use, for the most part, from 
infancy 
92. 
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The Function of. Literature 


the Elementary School 


BLANCHE 


develop the self-confidence, initiative, 
and resourcefulness each child, arouse 
his interest and enthusiasm all things that 
are worthy and that endure, aid him 
developing the divine gifts imagination and 
power and acquiring attitudes and 
ideals fair play, mutual consideration, men- 
tal and moral integrity—these, the words 
Hockett and Jacobson,” are among the most 
important objectives for children the ele- 
mentary school. That literature can 
important factor the attainment such 
objectives will the thesis this paper. 


Recently much that good has been writ- 
ten about literature for children. Librarians, 
teachers, and parents have contributed excel- 
lent dissertations the subject. Little that 
remains said. Yet the very fact 
that the topic such popular one 
significant. Why there much concern 
present about good literature for children? 
Has too much emphasis been placed upon ma- 
terial matters? Has the war with its attend- 
ant strain caused adults seek escape 
reverting those books which meant most 
them childhood? there feeling that 
more reading good books should result 
better understanding one’s fellow man? 


Just what meant children’s litera- 
ture? Miriam Huber says, “Many poems, 
stories, and informational materials have been 
written consciously for children, but 
only when the writers these materials 
identify themselves with the world litera- 


English, Louisiana State Department 
Education. 

2Hockett and Jacobson, Modern Practices the Ele 
mentary School (New York: Ginn and Co., 1943). 
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ture general and create books that express 
simple form the universality truth and 
the clearness purpose characteristic 
literature that their books may hope en- 
dure and find place children’s 
Children’s literature cannot defined that 
literature which written solely for children, 
since, unfortunately, many such books are 
frequently lacking sincerity, artistry, and 
significance. Rather let think that 
body literature—whether old new— 
which written those who through vivid 
memories experiences their own child- 
hood through their understanding chil- 
dren can project themselves into the experi- 
ences children. Such writers can assume 
the viewpoint children, and, con- 
sequence, what they write understood and 
enjoyed children. 

What, then, the function literature 
the elementary school? the first place, 
the reading good books can develop the 
imagination, and since without the divine gift 
imagination there can real under- 
standing, and consequently little feeling for 
others, its importance magnified time 
when the greatest need the world that 
understanding one’s fellow man. Recent 
professional literature for teachers full 
suggestions for giving pupils the elemen- 
tary school understanding the peoples 
other nations: our allies and our 
enemies. Excellent books which may used 
for unit social studies are available. Many 
them contain beautiful illustrations and 
authentic information; better still, they kindle 


Huber, Story and Verse for Children (New 
York: The Macmillan Co., 1943). 


the imagination and give understanding 
which should result desire for permanent 
harmony and good will. appreciate the 
finer sensibilities peoples other nations and 
minority groups our own country, chil- 
dren must develop while they are very young 
sensitivity the reaction others. Assist- 
ing child develop such understanding 
cannot begun too early. all fiction there 
probably picture more poignant suf- 
fering child than that Philip Carey 
Human Bondage. When the boys King’s 
School made fun his club foot, they showed 
their total disregard for the finer sensibilities 
afflicted child. Their unbelievable 
cruelty was due lack 
Contrast the attitude those children with 
that the ten-year-old girl who had been 
reared from infancy poetry and fantasy 
and who, upon hearing radio broadcast giv- 
ing the number casualties one the 
bloodiest battles the present war, rushed 
from the room with tears her eyes and said, 


“Oh, Mummy, think all the German 
children whose fathers won’t come 


Fortunately, all children not need 
escape from the sordid and the depressing 
did Francie Nolan Tree Grows 
Brooklyn. the midst poverty and 
squalor, the soul that lonely child was up- 
lifted her imagination—an imagination 
based upon reading herself and upon listening 
the reading others. Her grandmother 
had said, child must have valuable 
thing which called imagination. The child 
must have secret world which live 
things that never were. necessary that 
she believe. She must start out believing 
things not this world. Then when the 
world becomes too ugly for living in, the 
child can reach back and live her imagina- 


*Betty Smith, Tree Grows Brooklyn (Phila- 
delphia: The Blakiston Co., 1943). 
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The very words and phrases good litera- 
ture connote something exciting and delight- 
ful. Many adults remember the vague but 
fanciful pictures brought mind child- 
hood such phrases runcible spoon,” 
“the pobble without any toes,” the “mad 
hatter,” even “eating her curds and whey.” 
her interesting book, Bequest 
Annis Duff tells her four-year-old child’s 
liking for the sound and the feel words 
result listening rhymes and poetry from 
his earliest childhood and his using actual 
conversation such expressions dog 
won’t play with me. affronted,” 
ran very fast, and heart went lippity, 
lippity, not very fast.” children familiar 
with the poems Walter Mare, 
perfectly natural for the moon the 
night her silver shoon.” And many adults 
have chuckled recently over the glib manner 
which Francie who had had 
scene from Shakespeare read her nightly 
from earliest childhood, puzzled her taunting 
playmates with you don’t know what 
you are saying; just full soun 
fury, siggafying nothing.” 


thing beauty joy forever,” said 
Keats. the child’s interest aroused 
all things that are worthy and that endure, 
must introduced early years 
beauty—beauty nature, art, music, 
and poetry. must experience the joy 
which comes from real appreciation beauty. 
Everything around child may filled with 
mystery and beauty because knows how 
others feel about trees, and flowers, and birds. 
and, unwittingly, their ideas have become his 
own. The rhythmic swing poetry, the 
haunting melody song, the pastel shades 


sunset early become part the child 
himself. 


Duff, Bequest Wings (New York: The 
Viking Press, 1944). 


Someone has said that young with- 
out poetry like being indoors spring. How 
much joy and beauty missed the child 
who unfamiliar with Mother Goose rhymes! 
Teachers the primary grades discover soon 
after the child enters school which the 
nursery rhymes knows and which en- 
joys. Those who are unfamiliar with the 
rhymes are introduced this new delight; 
those who have cultivated taste for them 
home are allowed enjoy them anew. 
Robert Louis Stevenson, Walter Mare, 
Eugene Field, Rose Fyleman, Blanche Thomp- 
son, Edward Lear, Lewis Carroll—all have 
the sensitivity rhymth, the imagination, and 
the desire enjoy life the fullest—that 
characteristic children and, hence, 
appealing them. you have not done 
recently, read aloud “Wynken, Blinken and 
Nod,” Lobster Quadrille,” “The Owl 
and the Pussy-Cat.” You, too, may “escape in- 
the far away, into azure palaces the midst 
enchanted 


And what the place humor chil- 
dren’s literature? one who has read Alice 
Dalgliesh’s Steer can forget her 
description French refugee children clasp- 
ing tightly their copies Walt Disney’s 
comics. She suggests, you may recall, that 
air raid shelter one should read humorous 
stories children. The joy which comes 
many them from reading Dr. Doolittle 
The Peterkin Papers immeasurable. Entire 
families can live such stories; the atmosphere 
whole classroom can brightened 
the teacher’s reading aloud good humorous 
poetry prose. Adults reading for the first 
time the works Milne re-reading 
The Walrus and the Carpenter after inter- 
val several years have rare treat store. 
Was not Willa Cather who midnight, 


Hazard, Books, Children and Men (Boston: 
The Horn Book, Inc., 1944). 
Elementary English Review, December, 1941. 
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while reading Penrod, aroused the curiosity 
fellow Pullman passengers with her gales 
laughter? 


the present time one cannot omit from 
any discussion children’s literature the 
numerous excellent stories sacrifice and 
courage. One child may appreciate Ernie 
Pyle’s account the slain captain, be- 
loved his men; another Call Courage. 
Excerpts given from the comments the 
Louisiana State University Lab- 
oratory School indicate admiration for the 
courage and fortitude the English people— 
attitude which resulted from reading many 
books about England. From the time 
Robin Hood the days Mrs. Miniver the 
history England has been replete with 
stories bravery and fortitude. 


How, one may ask, can the teaching 
literature develop the self-confidence, initia- 
tive, and resourcefulness children? All 
three these qualities—so greatly de- 
sired—are the concomitants knowledge and 
understanding. Familiarity with the contents 
good books gives knowledge—knowledge 
people, places, things. Imagination 
coupled with such knowledge results real 
understanding. The fourth-grade boy who 
reads such books Pearl Buck’s Chinese Chil- 
dren Next Door Kate Seredy’s Tree for Peter 
and the seventh-grade girl who enjoys Florence 

feans’s Shuttered Windows Doris Gates’s 
Blue Willow should better informed and 
more understanding because they appreciate 
the viewpoint the other person. There can 
neither genuine self-confidence, nor initia- 
tive, nor resourcefulness, seems me, where 
there lack knowledge and understand- 
ing. Doubtless, also, reading about these same 
qualities the heroes Robinson Crusoe, 
Swiss Family Robinson, The Wonderful Ad- 
ventures Nils, and The Raft has had 


little influence upon young readers. Certainly, 
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the reading good books can looked 
upon not substitute for real living but 
means enriching one’s living, then self- 
confidence, initiative, and resourcefulness must 
necessarily the outcome. 


If, agreed all educators, the main 
function the elementary school de- 
velop the personality the child, what can 
literature for him other than help him 
gain understanding, instill him apprecia- 
tion beauty and courage, give him sense 
humor, and develop him self-confidence, 
initiative, and resourcefulness? More important 
than cultivating taste for reading and being 
discriminate about what one reads, even 
more important than the achievement the 
specific outcomes just enumerated, the total 
effect reading child’s personality. 
Yet there nothing more intangible, nothing 
more difficult measure. Those here 
teachers, presumably fond read- 
ing—might not find easy point out any 
definite change attitude which ourselves 
have experienced from reading. Nevertheless, 
believe are better persons and more 
understanding teachers because our reading. 


How then are measure any new 
changed attitude, any better understanding, 
any keener appreciation that might re- 
flected result the child’s reading? With 
view assisting gathering such informa- 
tion, the teachers the laboratory school 
the Louisiana State University took note 
reactions which their pupils had reading. 
Obviously, longer period time and 
with greater number children participat- 


ing, the sampling might fairer. quote 
from their papers. 


Fifth-Grade Pupils 
finished the book felt excited. 


wish there really were fairies.” 
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“The book impressed very much be- 
cause was sad some parts, funny 
others, and made feel like wanted 
buy dog just like Timothy.” 


Sixth-Grade Pupils 
(Based unit England) 


“From reading England have 
learned very peace-loving nation. 
have better opinion the English people. 
would love England and see the 
beautiful sights. would like live among 
the people there and one them.” 


have learned that even though the 
English have king, they are ruled demo- 
cratically. They are everyday people like our- 
selves. They can give well take, this 
war has proved time and time again.” 


Seventh-Grade Pupils 
“The war today bitter one, and some 
the books have read tell what men 
suffer over there.” 


have read several books about China 
which have made feel that China needs 
help.” 


boy thirteen wrote letter his 
aunt, “Bob, Son Battle the best book 
ever read. some parts might well en- 
titled The Human Comedy. All through, 
was realistic, not only animal life but al- 


most more human life.” Finally, sixth- 
grader with creative ambition said, “Some- 
thing reading has suggested was 
write story English boy, tell his 
adventures, and describe some the places, 
such castle the highlands the hills 
covered with purple heather.” (As all teach- 
ers know, creative appreciation does not 
necessarily take the form writing story 
poem—even though such outcomes should 
encouraged for the few who are genuinely 
interested. good dramatization Hansel 
and Gretel, murals respresenting The Birds’ 
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Christmas Carol, cartoons illustrating Dr. 
Doolittle’s animals may prove true ex- 
pressions what literature can enhance 
the child’s creative power.) 


What joy for the teacher when 
hears child who has long boasted that 
does not like read suddenly exclaim, 
boy, this swell book!” There are other 
ways telling whether not child enjoys 
book. His expression may not quite 
easily interpreted that Walter Mare’s 
Old Susan, but the interested teacher can get 
fair idea his reactions watching him 
reads. Encouraging children give honest 
reactions books they have read one way 
getting idea whether not the child 
has been affected his reading. like 
pretend that the person about whom 
reading,” said one fifth-grade girl. More 
encouraging still would the fact that 
more desirable attitude had come result 
reading. “Before read Black Beauty,” said 
seventh-grader, had never liked horses. 
had never thought how animal felt 
when was mistreated.” What wonderful 
opportunities for developing personality and 
molding character are found here 
books are carefully selected! 


What books, one may.ask, should give 
children? Too many excellent lists books 
are available for attempt designate 
this erudite group what should selected. 
Such book lists those found Reading for 
Fun, Leisure Reading, and the Elementary 
English Review—all published The Na- 
tional Council Teachers English—should 
the desk every teacher. The Book- 
list, Childhood Education, The Horn Book, 
and such special editions the Saturday 
should prove invaluable aid those who 
wish guide children’s reading. Basic 
Book Collection for Elementary Grades, com- 
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piled joint committee the American 
Library Association, the National Education 
Association, and the National Council 
Teachers English, particularly recom- 
mended. 


Paul Hazard, his delightful Books, 
Children and Men, states that books for chil- 
dren should include that remain faith- 
ful the very essence art; those that 
provide enchanting pictures that bring release 
and joy; those that share great human 
emotions; those which respect the valor and 
eminent dignity play; those that contain 
knowledge; those that contain profound mo- 
rality; and, finally, those that have the integrity 
perpetuate their own faith truth and 
justice.” Among such immortals Mr. Hazard 
names Robinson Crusoe, Gulliver’s Travels, 
the nursery rhymes England, the fairy 
tales Andersen and Grimm, Pinocchio, Pil- 
grim’s Progress, Alice Wonderland. The 
Swiss Family Robinson, and Peter Pan. 
Among the great authors who have written 
for childhood lists Charles and Mary Lamb, 
Robert Louis Stevenson, Kipling, Irving, Haw- 
thorne, and Mark Twain. 


The appeal books individual 
one’s appearance his mannerisms. Too many 
teachers, librarians, and parents have attempted 
force upon children their own tastes. True, 
one’s own enthusiasm infectious, but there 
grave danger compulsion regard 
reading. Opening book exciting chap- 
ter, telling part the story, quoting few 
lines from good poem, asking child what 
thinks good book—all these are de- 
vices which are more conducive reading 
with enthusiasm than attempt com- 
pulsion. The teacher today must know 
books; must know children. Unless one 
reads can little toward inducing others 
read. And what more pleasant task could 
one assign oneself than that reading chil- 


. 


dren’s literature? Professor Frederick, noted 
for his broadcast entitled “Of Men and 
Books,” says, “Reading responsibility, 
social obligation; part living.” 

addition familiarizing oneself with 
selections written for children, there great 
joy experienced from reading about the 
famous children literature. How vivid 
the picture David Copperfield’s childhood 
remembrance his mother her pretty 
hair and youthful shape, and Peggotty 
with shape all and arms hard and red 
that wondered the birds didn’t peck her 


preference apples.” How perfectly Kate 
Douglas Wiggin conveys the reaction chil- 
dren when she says was great bustle 
behind huge screen another part the 
room, and half-past five this was taken 
away, and the Christmas dinner-table stood 
revealed. What wonderful sight was 
the poor little Ruggles children, who ate their 
sometimes scanty meals the kitchen table! 
blazed with tall colored candles, gleamed 
with glass and silver, blushed with flowers, 
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groaned with good things eat; was 
not strange that the Ruggleses, forgetting al- 
together that their mother was McGrill, 
shrieked admiration the fairy spectacle.” 


conclusion, let lose ourselves the 
words Lewis Carroll, who, seems me, 
might have had teachers mind when had 
the sister the immortal Alice say, “So she 
sat on, with closed eyes and half believed her- 
self Wonderland, though she knew she had 
but open them again and all would change 
dull reality. She pictured herself how 
this little sister hers would the after- 
time herself grown woman; and how she 
would keep through all her riper years the 
simple and loving heart her childhood; and 
how she would gather about her other little 
children and make their eyes bright and eager 
with many strange tale, perhaps even with 
the dreams Wonderland long ago; and 
how she would feel with all their simple sor- 
rows, and find pleasure all their simple 
joys; remembering her own child life and the 
happy summer days.” 


The power suggestion important 
factor determining human behavior. Propa- 
gandists all over the world have made wide 
use this psychological principle both 
promote and hinder social progress. Busi- 
ness has effectually used increase sales and 
profits through the medium advertising. 
The success the dramatic arts largely de- 
pends upon the subtlety indirect suggestion. 
And one the most effective methods 
teaching through the power suggestion. 
teaching reading, teachers use direct 
methods more often than the indirect, al- 
though the latter are easier for both teacher 
and pupil. Indirect methods are not only suc- 
cessful themselves, but they increase the 
effectiveness parallel subsequent direct 
teaching. 


Indirect methods are most effective when 
the teacher has the full confidence her 
and cooperative atmosphere the 
classroom. The children must the proper 
mental set order receive and respond 
suggestions. This means receptive mood 
created through happy, free participation 
classroom activities, relieved from strain 
tension. The first principle follow any 
teaching situation relax the learner and 
see that remains case, that can 
attack and work out his problem seriously, 
calmly, and quietly. 


Following are additional principles keep 
mind when teaching indirect methods: 


The effectiveness the suggestion 


limited the degree attention, that 
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which the child going learn must 
closely related the center attention. 


The child’s previous habits, attitudes, 
emotions, and desires limit the effectiveness 
the suggestion. 


The suggestion should always pleas- 
ant, within the experiences the child, and 


the child’s level difficulty. 


Indirect methods may positive 
negative general effectiveness. other 
words, they may aid hinder the child’s 
reading, depending presentation and what 
the teacher trying teach the child. 


The effectiveness suggestion large- 
determined the authority its source— 
the teacher. The child needs have great 
deal confidence the teacher’s opinion, 
and the materials which the teacher sug- 
gests displays the classroom. 


Indirect suggestions should lure the 
child into activities which teach him. 


Indirect teaching should accord- 
ance with the laws learning—effect, vivid- 
ness, repetition, association, etc. 


Every child constantly responding 
the schoolroom situation either positive 
negative way. teach reading indirect 
suggestions entails filling the classroom with 
attractive materials that interest and fascinate 
the children. All materials should have 
direct appeal the children’s interest and 
color preferences. The personality the 
teacher very important factor success- 
ful teaching. make good use indirect 


1Educational Clinic, East Tennessee State College, 
Johnson City, Tennessee. 


methods, the teacher should have spark 
the artistic her soul and flare for display. 
Her attire, well other personal character- 
istics, does much influence the children’s 
attitude, attention, confidence, and coopera- 
tion. Each morning she should dress with the 
children’s interests mind, making herself 
attractive possible for her pupils. “As the 
teacher the classroom.” 


There are many things life which are 
learned through suggestion. The teacher may 
use the same method teaching word-recog- 
nition and meaning-vocabulary. Suppose the 
teacher displays the picture apple with 
the word it. The child’s attention 
attracted first the picture because the 
shape, size, color, and familiarity with the 
object, and the word becomes associated with 
the picture. The child naturally learns the 
word indirectly through association. similar 
plan developed readers through the use 
pictures illustrate words, sentences, para- 
graphs, and stories. 


Following are displays for building vo- 
cabulary and reading background through the 
use bulletin and tack boards the class- 
room: 

Properly labeled pictures chickens, 
birds, dogs, rabbits, etc. 

Pictures cut out children and prop- 
erly labeled, which are centered around the 
reading interests, houses, farm, automobiles, 
ships, animals, home, father, mother, children, 
etc. 

Children’s drawings and cartoons which 
have been properly labeled. 


Illustrations new books. 


Poems which have been effectively illus- 


trated and labeled. 


Names stories books read in- 
dividual children. 


Book jackets interesting books. 
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Names different classroom ‘commit- 
tees and their duties, clearly printed for the 
children read. 


Various types charts properly labeled 
show individual and group progress. 

10. Materials which might lure the chil- 
dren read, collected and contributed 
both children and teacher. 


11. Broaden these general suggestions 
many different ways conform individual 
classroom interests and activities. 


12. Arrange the material around central 
themes, conforming sound principles art 
and advertising. 


Following are suggestions for indirect 
teaching materials which may used the 
blackboard: 

large Red Cross symbol, drawn 
colors and properly labeled present very 
appropriate. 

Seasonal flowers and leaves, birds and 
animals, decorative motifs that tie into 
the general reading activities. 

Children’s drawings and cartoons, prop- 
erly placed and labeled. 

Difficult new words printed vari- 
ous colors, for individual group study. 

Unusual words may printed illus- 
trate different methods word attack. 

Words, phrases, and sentences which 
need special attention may printed and 
illustrated drawings. 

large calendar for the current month, 
drawn with colors one corner the black- 
board. 

Class assignments and announcements 
clearly printed for daily reading. 
and illustrations made 
teacher children various phases their 
reading. These should properly labeled. 


Designs 


The following are indirect suggestions for 
reading through wall displays: 


Various pictures within the age and 
aesthetic interests the children. Such illus- 
trations increase the effectiveness children’s 
learning about fifty percent. 


All pictures should labeled plainly 
and attractively stimulate maximum inter- 
est reading activities. 


Charts giving the names books 
which groups individual children have 
read: 

Print book one side small piece 

drawing paper and child’s name 
the other side, and place small boats 


pockets pasted large piece color- 
cardboard. 


Draw Indian chief’s war bonnet, 
each feather represent book the 
child has read. 


Each quill porcupine may represent 


book read child. 


Arrange reading ladder with each rung 
representing books read. 


Design poster high mountain, and 
climb the mountain with books read. 


Make clown holding balloons. Let 

each balloon indicate book read. 

Make displays words, phrases and 
sentences taken from the current reading and 
arrange them the children will constant- 
exposed them all during the day. 


Make full use the commercially pub- 
lished charts and illustrative materials which 
are designed supplement the reading books 
and aid the teaching reading. 


The following are suggestions for some 
general displays which may used teach 
reading through indirect methods: 


Common vegetables and domestic seeds, 
corn, beans, barley, potatoes, wheat, beets, 
turnips, peas, onions, carrots, properly labeled 
and displayed the classroom. 


Plainly labeled display fruits, apples, 
oranges, lemons, peaches, pears, etc. 
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collection seasonal cultivated and 


wild flowers, properly labeled. 

lump coal properly labeled and 
displayed with supplementary reading ma- 
terials the subject. 


collection common rocks found 
the community, labeled and displayed with 
informational reading materials. 


collection vacated bird nests. 


hornet’s nest, properly labeled and 
displayed. 

woods, properly labeled. 


collection wild plants, bird eggs, 
etc., properly labeled. 


10. Alive displays, such ant houses, 
cricket houses, aquariums, chickens, pet shows, 
turtles, etc. 


The effectiveness indirect methods 
teaching depends upon (1) the attractiveness 
the display, (2) the readability the 
labels, (3) the accessibility supplementary 
reading material with which child may fol- 
low the interests created the indirect 
materials, All labels should clearly printed 
typed, preferably with sight-saving type- 
writer, that they will appear nearly 
possible like the print the children encounter 
their reading books. 


Since the child constantly responsive 
the things his environment, the function 
teacher should create stimulating 
environment. When this done, much learn- 
ing will take place incidentally without direct 
effort the part either teacher pupil. 
There are many ways with which the teacher 
can supplement her direct teaching with in- 
direct methods. Her task will lightened 
and burden will lifted from her children, 
she makes greater use the magical powers 
indirect suggestion. 


New book lists interest teachers and 
librarians elementary schools: Americans 
All, Children’s Books. List Planned and 
selected the Council Books Wartime. 
annotated list children’s books about 
the many kinds Americans who spite 
wide cultural diversity live peace under one 
government, and suggest the ultimate possi- 
bilities world unified diversity. The 
lists are available quantities the following 
rates: 100, $1.95; 200, $3.25; 500, $5.50; 
1,000, $8.00; and 5,000, You 
Who Love Heroic Deeds; All About Pets; 
Vacation Days; Good Times Books for Boys 
and Girls. Prepared the Children’s Books 
Committee the Madison Public Schools, 
Madison, Wis. Those who have seen the earlier 
children’s book lists prepared this Commit- 
tee will eager secure copies the new 
lists. Each title accompanied brief de- 
scriptive information. 


ingenious new cumulative reading rec- 
ord for children called Reading Design, 
leaflet which the child inserts one page 
the titles the books has read, and enters 
another page the number the book under 
the appropriate topical heading. this means 
the teacher and the child may see glance 
what extent the child’s reading has been 
concentrated any one theme distributed 
over variety themes. published the 
News Journal North Manchester, Indiana. 


Miss Alta one our Review 
contributors, sets forth the January, 1945 
Elementaary School Review some criteria that 
may applied study exercises improve 
reading and thinking the social studies field. 
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According Miss the exercises 
should prepared study guides; they 
should varied type; they should con- 
tribute toward the development desirable 
reading habits and skills; they should aid 
pupils forming desirable habits other 
fields; they should develop skill using the 
various parts book; they should develop 
map skills and the ability interpret graphs 
and charts; they should give training the 
interpretation pictures; they should en- 


wide reading; they should develop 


interest and encourage desirable attitudes and 
appreciation; they should make provisions for 
individual differences; and they should used 
for summarizing, comparing, and organizing 
important understanding. 


Paul Misner Glencoe, Illinois discusses 
the January, 1945 Childhood Education 
the implications for school planning and pro- 
gram making the principle, “All Children 
Are Human Beings.” the course the 
discussion Mr. Misner makes the following 
observation relative the teaching read- 


ing: 


“To force child read before has had 
the essential experiences that engender readi- 
ness for reading not only bad pedagogy—it 
basically inhuman and undemocratic. 
assume that all children are prepared any 
given time learn equally well the same 
thing ignore the fundamental facts 
individual growth. There can longer 
any justification for curriculum program 
that assumes advance just what each child 
shall learn and how shall learn it. Research 
clearly indicates that each child has unique 
pattern growth.” 


Robert Williams, state supervisor 
elementary education, distinguishes three types 
schools, his article the January, 1945 
Virginia Journal Education. They are 
schools characterized regimentation, those 
characterized anarchy. commenting 
upon practices regimented school program, 
Mr. Williams implication condemns the 
procedure taking every child the first 
grade through the same book the same time 
even the use charts, pre-primer, primer, 
and first reader. Requiring all children 
memorize the same poetry and songs, trying 
bring every child class average, and 
keeping children the first grade until they 
learn read are among the other character- 
istics regimented schools. Mr. Williams 
recommends the establishment specific goals 
instruction for each boy and girl class. 
further sets forth the view that elemen- 
tary school teachers general are underpaid 
and their classes too large. 


The News Letter, published the Ohio 
State University Bureau Educational Re- 
search, lists among educational recordings 
the Teaching Aids Laboratory the Uni- 
versity, Hansel and Gretel, four ten-inch 
records produced RCA Victor, $2.50 for 
the album; Robin Hood, three ten-inch rec- 
ords also produced RCA Victor, $2.00 for 
the album; The Elephant’s Child, three ten- 
inch records produced RCA Bluebird, cost 
per record $0.35—Rudyard Kipling’s story 
narrated Paul Wing with sound effects. 
The first two are suitable for story hour 
music appreciation, the last for story hour and 
dramatics. 


The FREC the United States Office 
Education publishes free pamphlet entitled 
Setting Recording Library. 
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The Junior Leagues 
America, Waldorf-Astoria Hotel, New York 
City, has prepared series dramatic adapta- 
tions books for young children for radio 
use sustaining programs. 


new magazine entitled The Journal 
Social Issues published the Society for the 
Psychological Study Social Issues devotes 
its first issue the subject and 
gious Prejudices Everyday Living.” large 
number distinguished contributors have been 
assembled for the production this timely 
number. The subscription price $2.00. The 
address, Associated Press, 347 Madison Ave- 
nue, New York 17, 


Here are the Junior Guild selections for 
the month March, 1945: for boys and girls, 
and years age, Wings for Per, 
Ingri and Edgar Parin d’Aulaire, Doubleday, 
Doran, $2.50; for boys and girls, 10, and 
years age, Running Away with Nebby, 
Phillis Garrard, David McKay, $2.00; for 
older girls, years age, Mystery 
Schooner, Terence Roberts, Viking, $2.00; 
and for older boys, years age, 
Stanley’s Africa, Rafaello Busoni, Viking, 
$3.50. 


The September, 1944 issue the Ameri- 
can Library Association Bulletin contains 
list sources for posters, photographs, films, 
radio recordings, pamphlets, and other teach- 
ing materials relating allied, occupied, 
neutral nations. The compilation was made 
Olga Peterson. 


nutrition reader entitled You and Your 
Engine, together with posters, work charts 
and teachers’ manual, prepared Laura 
Ofterdal, the Laboratory Schools the 
University Chicago, available the De- 
partment Nutrition, National Live Stock 
and Meat Board, 407 South Dearborn Street, 
Chicago 


Review and Criticism 


The brief reviews this issue were written Ivah Green, Jean Gardiner Smith, Bernardine 


The Four Freedoms and the Atlantic Charter. 
Dorothy Elizabeth Smith. Reading 
List for Young People. Sponsored the 
National for the Social Studies, 
the American Library Association, and the 
National Council Teachers English. 
Published the National Council 
Teachers English, 211 West 68th Street, 
Chicago, 21, Ill. cents each. 

This carefully classified and annotated list 
books, chiefly for boys and girls the 
upper grades and the early high school years, 
not its name might imply guide social 
studies reading. The titles are for the most 
part stories designed create appreciation for 
the ideals expressed the two documents and 
understanding principles essential 
life free world. The titles are listed under 
each the main clauses these documents. 
For example, under the heading relating 
self-determination and self-government are 
found such titles Katharine Adams’ Red 
Caps and Lillies and Gregor Felsen’s boys’ 
story the heroic struggle the Russian 
partisans against the invaders, Struggle Our 
Brother. Under “Freedom Religion” 
find Rafaelo Busoni’s Somi Builds Church 
and Frances Margaret Fox’s Quakers Coura- 
geous. 


The booklist admirably supplements the 
excellent young people’s reading lists covering 
such topics adventure, animals, exploration, 
and the like. valuable aid those 
teachers who are earnestly seeking shape 
educational program fitted our times and 
the needs our democratic society. 


Living Together Town and Country. 
Prudence Cutright, Charters, and 
MacWright Clark. Kate 
Seredy. Macmillan, $1.20. 

excellent second-grade social studies 
reader. The five main sections are headed 
reminders the teacher concepts stressed 
each section. Topics include: the story 
cotton, wheat, and paper; community work- 
ers, modes transportation, and democratic 
Especially good connection with 


Schmidt, and Anne Jackson. Unsigned annotations are the 


excursions. Several songs and poems add in- 
terest. Black and white sketches show infor- 
mation valuable detail. Keynote book: 
Helping each other. Good incidental teaching 
courtesy, good sportsmanship, use maps, 


Stanley’s Africa, Written and illustrated 

Rafaello Busoni. Viking, $3.50. 

Stanley both reporter and explorer 
presented this account his life. The 
major part the book concerned with his 
work after discovered Livingstone. the 
title indicates, the book much about 
Africa about Stanley. The episodes 
move swiftly with enough variety and sus- 
pense make this excellent introduction 
either biography travel. Grades 7-12. 

the Master. Madeleine Goss and 

Robert Haven Schauffler. Illustrated 

Frederic Dorr Steele. Holt, $2.50. 

Although not distinguished style, the 
biology readable and Brahms and his friends 
emerge individuals with personality. The 
authors avoid the error common bi- 
ographies musicians, having the reading 
and maturity style increase with 
the age the biographies. Brahms’ works and 
recordings are listed, and table 
contemporary events included. Grades 
7-10. 
Tell about Jesus. Mary Alice Jones. 

Illustrated Pelagie Doane. Rand Mc- 

Nally, $2.00. 

Bobby’s mother and daddy answer for him 
the questions which children ask about Jesus 
such the kind house lived in, did 
never tire being’ good, and why did 
some people dislike Him. The illustrations 
tend little pretty, and the 
pedantic. Many parents will prefer spend 
their money for distinguished book such 
Small Rain and answer these questions for 
themselves. 


Warhawk Patrol. Rutherford Montgomery. 
Illustrated Clayton Knight. David 
McKay, $2.00. 


study German spies and their capture 
the quick-thinking the ace airforce 
mechanic. For the junior high school reader. 
Copper, the Red Metal. June Metcalfe. 

Viking, $2.00. 

The story the metal which makes pen- 
nies, from the discovery copper ore 
cavemen the finished coins they come 
from the mint. For intermediate grades. 

Seabee. Henry Lent. Macmillan, $2.00. 

The training and adventures the Navy 
Seabee, they are met Bill Scott. For 
the intermediate grades. 


New Worlds for Josie. Kathryn Worth. 

Doubleday, Doran, $2.00. 

characterization and spontaneity dis- 
appointing after the author’s two earlier books, 
this still acceptable story for girls. 
Swiss boarding school two American sisters 
encounter strong anti-American feeling 
their European schoolmates, set themselves 
discover reasons and finally overcome 
establishing better understanding national 
characteristics all around. The time setting 
pre-war 1914; the application the 1944 


Old Mother Goose Nursery Rhyme Book. 

trated Anne Anderson. Nelson, $2.50. 

charming Mother Goose but not new 
one. has long been popular with small chil- 
dren because its big flat format, large print 
and many appealing full page illustrations 
color. Approximately 180 rhymes are in- 
cluded. re-issue the original $2.00 book 
was published 1925 priced $1.00; this 


Pilots, Man Your Planes! Frank Mason. 
Illustrated Frank Beaudouin. Lippin- 
cott, $1.75. 

Two loosely related stories about army 
air squadron, first Pacific Island base, later 
the African theatre. fast moving thriller 
but not well written. The problem upon 
which the first story hinges the conflict 
betwen the tried men the squadron under 
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the strain unrelieved flying patrol duty, 
and the new commanding officer, difficult 
temperament and inexperienced that area. 
tricky situation present young readers 
and not well enough handled here justify 
recommendation the book. 


Frabo Stand. Loring MacKaye. 
Illustrated Elsa Jemne. Longmans, 
Green, $2.25. 

The invasion Baltic island community 
the 14th century the conquering Dane 
Waldemar III furnishes the material for this 
tale valor resisting invaders and betray- 
ers. Though distant time, the theme has 
its significant relation the present. The 
narrative however becomes involved and 
the action slow that difficult fol- 
low the story. therefore not recommended. 

When the New Year Came March. 
Dorothea Stillman. Illustrated Nedda 
Walker. Dutton, $2.00. 

Beginning with the life family 
England 1634, the story jumps forward ten 
years the same family settled the New 
World. gives account kindly folk 
and their daily affairs with the obvious pur- 
pose presenting picture colonial life. 
such satisfactory but not outstanding. 
The paper and binding are poor. 


Co-Pilot Trott. Marion Bullard. Illustrated 
Bruce Hale. Dutton, $1.75. 

The author has already written too many 
exaggerated and sentimental stories about 
sagacious and faithful ‘Scotties’. This follows 
the now monotonous pattern and super- 
fluous. Not recommended. 


Lord London. Cora Burlingame. 
trated George Richards. Appleton- 
Century, $2.50. 

young novel 14th century England, 
enlarging again the Dick Whittington 
theme but the turbulence plots, politics, 
and romance the old tale becomes completely 
obscured and distorted. This false use 
simple legendary material. Not recom- 
mended. 


The New English Dr. Alexander Stoddard 
Supt. Schools, Philadelphia 


series that Dr. Matilda Bailey 


English Teacher, Upper Darby 
really teaches Senior High School, Pa. 


GRAMMAR Dr. William Dodge Lewis 


This complete, new series for grades one through eight provides 
abundance grammar presented lively, sparkling style. Ample 
drill material provides variety practice, and social situations 
requiring the correct use grammar are part every chapter. 
Grammar carefully graded, with each concept introduced, developed, 
and then reviewed each succeeding grade. Rules are boxed for em- 
phasis. Provision made for the varying abilities children. Vocab- 


ulary development controlled. Workbooks, tests, and manuals 


complete the program. Attractively illustrated. Printed 


First Steps English 
Textbook Workbook form 
Grades One Two 


English One—Grade Three 


English Grade Four 


English Three— Grade Five 
English Four— Grade six 


English Five— Grade Seven 


English Six— Grade 


Here’s New Aid Defeating the Spelling Demons! 


SPELLING BOOK 


The Workbook Edition the Well-Known 
Basal Speller Working with Words, Garver, 
Gingrich, Wanner 


different type method from the usual 
“specific skills” method 


First authentic grade placement spelling 
words 


Unusually close correlation with other subjects 


Background ten years’ research, two years’ 
prepublication testing 


Highly selective word list 


NEWSON COMPANY 


Fifth Avenue New York 11, 


CHILDREN LEARN WRITE 


English Pamphlet No. 
Committee the Elementary Section 
the National Council Teachers English 


FANNIE RAGLAND, Chairman 


New! Practical! Readable! 
For Teachers Service 
For Supervisors 


For Prospective Teachers 
CENTS EACH 


NATIONAL COUNCIL TEACHERS ENGLISH 


211 West 68th Street 
Chicago 21, 


fantasy— 


School the Sky 


Ruth and Latrobe Carroll. Eight chil- 
dren for adventurous trip around the 
world magic plane! Fun every page. 
Ruth Carroll. 

March Ages 6-12 $1.75 


“first” book— 


Book for Baby 


Esther Brann. charm- 
ing picture book for very 
young children, showing 
their everyday doings. Pic- 
tures two and four colors 
the author. $1.00 


two career books— 


Ahoy, Shipmate! 


Lent. see Steve Ellis train 
with the Merchant Marine and ship out 
his first trip. Official Maritime Service 
photographs. March. Ages 12-16. $2.00 


Wacs Work 


Hess. The story three girls, 
their work and their good times during 
their first year with the Women’s Army 
Corps. Official Air Force photographs. 
Published. 


Ages 12-16. $2.00 


adventure— 


Mystery Island 


Enid well-written mystery 
story about four children who lead gang 
smugglers hair-raising chase. Illus. 
Stuart Tresilian. Ages 8-12. $2.50 


and three books for all ages— 


Brazil: Giant the South 


Alice Rogers Hager. The thrilling 
story our great neighbor the south, 
photographs and text. Photographs 
Jackie Martin. Published. $2.00 


Book Wayside Fruits 


Margaret McKenny. Short descrip- 
tions common wild fruits, with large 
full-color pictures each fruit and its 
flower Edith Johnston. March. $2.25 


American Champions 


Gladys Emerson Cook. 
picture book famous 
dogs, each one champion 
his breed, artist 
well known for her lifelike 
drawings dogs. Brief 
text. April, $1.75 
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Combining strong interest appeal 
with practical program for developing 
all-around competence reading 


THE BASIC 
READERS 


Grades 4-6 


with Teacher’s Editions 
and Think-and-Do Books 


William Gray, 
May Hill Arbuthnot, Marion Monroe 


SCOTT, FORESMAN AND COMPANY 


Write for information 


Indispensable New Book 
for Library and Class use 


SKILL LISTENING 


Prepared ALICE STERNER, KATHERINE 
MONAGHAN SAUNDERS, and 


most 
riching addi- 
tion the 
school 
ry, for both 
teacher and 


NCTE Pamphlet Communication 
LENNOX Editor 


With practical suggestions for instruction 
listening. pioneer discussion. 


cents each 


40,000 concise biographies noted men and 
women all countries historical and con- 
temporary every field human ac- 


volume, wit iations. 
211 West 68th Street Write for descriptive circular Department 


People 
‘pio NAR ee 
| | 
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SPELLING 


NEW Spelling Program, unique 
content and organization, designed 
make spelling vital, functional 
part the whole school program 


NOTE THAT Spelling Write 


the result years research and experimentation 


organized for flexibility use any school class, any 
pupil independently 


Provides for individual approach the study each new word 


Not only teaches children spell competently the spelling class, 
but also transfer that competency all types written work. 


made such interesting continued stories that children enjoy 
the books for their own sake 


Has charming illustrations that function and enrich the lessons 
Seven Books for Grades Two Eight 


*By ARVILLE WHEELER, Superintendent 
Schools, Ashland, Kentucky 


and CLYDE MOORE, Professor 
Education, Cornell University 


HEATH and COMPANY 
BOSTON NEW YORK CHICAGO ATLANTA 
SAN FRANCISCO DALLAS LONDON 
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Broening— McGregor 


Koos Kefauver 


wealth fresh, unhackneyed, 
modern selections plus 
liked old favorites. The literature 
that boys and girls want read 
easy-to-read pages. Organized units 
based worthwhile themes. Work- 
shop activities and special selections 
that old trouble-maker, reading 
skills. Primarily for grades 


AND COMPANY 
Boston New York Chicago 
Atlanta Dallas Columbus 


San 


Different 


Always on. the 
lookout for 
something new 


what made Billy star per- 
former. Teachers, too, are always 
the alert for something new read- 
ing that will give the class 
That’s why many them 
choosing the new 


BEST-LIKED 
TERATURE 


Book One 113 selections 
Book Two selections 


Book Three preparation 


“The teacher who would under- 
stand the adolescent’s interests, 
needs, and purposes will want 
see this selection writings which 


the adolescent understands and 


—Richard Mosier, Lab. Schools, 
Chicago, School Review 
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